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ABSTRACT 

This content analysis schedule for the Early 
Childhood Bilingual Education Program of Sacramento, California, 
presents information on the history, ftinding, and scope of the 
project in its second year. . Included are sociolinguistic process 
variables such as the native and dominant languages of students '^pd 
their interaction. Information is provided on staff selection and the 
linguistic background of project teachers. An assessment is made of 
the duration and extent of the bilingual icomponent, and the methods 
of second language teaching in general. Included is an analysis of 
materials, student grouping, tutoring, curriculum patterns, and 
cognitive development. The report also discusses self-esteem, 
learning strategies, the bicultural and community ccxnponents, and 
means of evaluation. This schedule has been verified by the prpject 
coordinator. - (SK) 
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A.O - S(X>h of P.X'JSCT 

4.1 Numbers of schools involved in Title /II pro^ra:!: 
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B ..HO A 
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A. 3 Grade level of students in progran^ nuiaber of classes pes 



grade and total number of students by grouped grade levels 

(by second year) ^ U PPK 

Nunber of I^^-^er of 



Grade Classes 
PreSchool 



jSKndgtn fO ^ 

PSK I gtS^ TOXAL NC. students PS and 



Grade CLasse s 

7-grade 7 
S-grade 8 ....... 

9-grade y 



TOTAL students gr. 7-9 



[i>grade 1 
igrade 2 

A-grade A ^ 

5- grade 5 

6- grade 6 

A .52.7 TOTAL stud^ts gr. 1-6 



10- grade 10 , 

11 - grade 11. . 

12- grade 12 

C TOT/iL' students gr, 10-12 
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1. Total 

Non-English 
Mother Ton^e. 



r 



I . il-S Don - NUIT , 



Sijvlish poiiin^t; 5.0 
'lI.'.Z-Dom - NEiii' 



u.u ...I. 



HE do:.-. 



2. Total 
English 
iiother-Tongue. 



KS 



t 

t 

II. E-Don - EilT ; 



E dom 



I Total lion-English 
Dominant: Q^HJ^^ 



II Tote.l English 
Dor*inant:_ 



III 



II 



«\s ... 

.... 



:ctr.l 



11= IZ^r 



11, 



grade and total nuLiber of students by grouped grade levels 
(by second year) i 

Nunber of Iteber of PSK 

Gx*a.de Classes 

i'reSchool ^,_*^tr..^fu.4c^f » 




PSK TOTAL NC. stTidents PS and \ 



Grade Pls-ssps^^ . 

7-grade 7 

fi-grade 8 

9-grade v . . 

B ^ TOTiiL students gr. 7-9 



A 

b' 

C 



^grade 1 lO-^rade 10 

^grade 2 ...(jA . 11-grade 11 

jrade 3 . VJ. !^^, 1 2-grade 12 , . 1 ] ^ 1 . 

4- grade 4 ^ C TOI/iL' Vtud^^^^ gr. 10-12 

5- grade 5 

6- grade 6 _____ 

A .£i.7j? . TOTATstudents gr. 1-6 



U.U VAll classes graded 

2- All classes ungraded 

3- Sone classes ungraded 

If ungraded, specify ages or grades grouped together; ^ 

5.0 P.IOCESS VA.:iA3LES ^ STUDENTS (Sociolinguistic) 

5.,1 Students Dwainant and liative language iriteraction and 

cultural affiliatioa-^Indicate nmber of students in each 
category and specify cultui^al affiliation in-^box) 
(Circle any infoitiation which is inferred and vrrite TiW*) 



1. Total f 
Non-English j 
Mother Tongue, 1 



/lioPr/^£lish ppT.:inant 
I . II-E Dom - MSIT , 

3LHS 



2. Total 
English 
ilother-Tongue. 



I 



I Total iIon-I]nglish 
Doninant; fl^HS^ 



fxic^ish ppiiiinantj 5.0 



II- E-Dom - aiT 

II Totel Ent;lish 
DoEuna it:. , IS. 7. 



HE do:. 

iia-rr 



'on 



III 



II, 



CIS ... 
K.S ... 



Totr.l l%Dom 157 39 



Bon-English 
ilother- Tongue 



English 
Mother Tongue 



Ipn-^iilish Dominant 



I N-2 



Dom N-a^iT 



2^:aaple: a native Spanish spea3:er 
who uses Si>anish in Eiost contacts 
though he r/iay loiou English 



N*-E Dom - iiiiT 



Example: (rare) a no-tive Jn^l; 
spealring Puerto ?acan child, 
born in Llev; Yor!: uho returns 
to Puerto dco and beoa .Gs 
Spanish dor^iinant 



.sa 



aiglish Domnant 



E-Don 



II-2iT 



Ibcanple* a native Spanish 
spea!:er \;ho uses Spanish only in 
fairdliar contacts, and English 
in all others; schoolj^ worl:* ,^ 

Zrcaigles: I )a native E. speaking 
^jLcculUirated v^jiierican who may 
or -^^^^ ^ second lang. 

2)a hati'tJe E. speaking 
i:e>:ican-;si.iei-ican child \;ho lias a 
:uriii.ml receptive ?2iowledse of 
Spanish, but has a Latin culture 
affiliation 



t.^irr III ' 



3.0 BILINGUAL PROG RAM DESIGN 

The function of the Sacramento Cfty Unified School District Bilingual Education 
Program for Early Childhood is designed for application In preschool, kinder- 
garten, and prlnr.ary grade levels. 

Bilingual instruction in language arts and social studies conceptual development 
provide the main focus for this project. In addition, extensive multi-cultural 
experiences v/1 1 1 be utilized In both the , formulation and Implementation of 
behavioral ly oriented instructional units designed for the target students* 

The elements of the Early Childhood Bilingual Education program are structured 
In a manner which will effectively utilize other federally funded projects, 

while providing the prooer Interfaces with existing, 
regularly prescribed district programs of Instruction. 

The unique focus of the Early Childhood Bilingual Education program are 
listed below: 

Preschoo I ; Development of social awareness and improved 
language fad I ity. 

Kindergarten : Continued language development activities, 

concept formation, and social skills acquisition. 

Primary Continued emphasis, refinement, and application 

Grade s * 

* of bilingual language skills as related to 

cultural Identity, self -concept, and group 
dynamics. Determinations at this time will be 
made with regard to bilingual mathematics 
Instruction. 



ParenMJi!-!---!^ Throuot^ut «>ch cf the designated grade 

levels, stress »I 11 be placed upon 
Increasing parental Involvement and active 
participation In the Instructional and 
extracurricular activities of the project. 

„ each c. the above grade levels, formal Instruction will consist of t.» 
tour and fifteen «,lnute .»dgles. Specially selected personnel, ability/ 
achlev«ent groupings, non-graded structures, situational ly adapted ^terlals 
for instruction; adaptive Instructional methods, and behavioral ly oriented 
evaluation procedures define the operational parameters of the Sacramento 
Early Childhood Bilingual Education Project. 



i 



^•Z Cultural or Etlinic identification of target stxidents in prograu 
by nuiaber and ^ of each: 



page 



Indigenous iiinericans: 



ilunber 



A1 Navajo A1 

A2 Cherolzee ^2*^1**^ 
A3 Other (specify) A3*"]]] 
A TOTAL No. of /jjerican Indian A 



Per Cent of if inferred. 
Total Students check (v/) 



/•J 



Anericans of other etlinic bac^rcrounds ; 



B1 ilexican-ilinerican 
B2 Puerto-.y.can 
B3 Cuban 

H/i, Other Spanish-A:aerican 

(specify) 
B TOTAL No, of Spanish- 

spea!:ing ilijericans 



32 " 

B3:::::; 

34. 



c 

D 

G 
H 
J 



Portuguese-itoerican 

Franco-American 

Ghinese-iSnerican 

SsIciBo 

I'iussian * 

Other 



C 
D 
F 
G 



f' 

. . . 

. . . 

c' 



I TOTAL number of J^-HIT target ' ^ 
students 



5.3 Etlinic identity of English nother tongue students other than target 
population, if opecifiedj bj'- number and per cent. 



21 
S2 



21. 

E2 



II TOT.\L number of aiT students 
other than target popvilation 



./■> 



.1.57 .35 



$•4- Students' native language or nother tongue if DIFFUL'^JT 
fron their dcaninant language. 

(specify) 

Vp^V^^^.J-^-V-S^S^. Pijfferent Native Lanpnua^je Uunber. 

1 - English . II. . 1" ! 1 . [ . . . . / 

2- Spanish \ * ] 



Per Cent 



5.5 Students' Doninant Language and actent of Bilingualism 



Nunber of 'iionolingiiaJj ITmber of students Bilingual 
of students in prograr.i Students | to anj'' extant 

I 

not ilo. % I not * only listening spealring 

spec. ; spec, comprehension ♦ability 

'No. % 'No. % 



Doninant language 
of 5 

Kuaber 



S 1A7 English 
A ^ ^ Aaerican 



B1 iiexi can-American 
B2 Puerto-.'dcan 
B3 Cuban 

Other Spenish-iberican 

(soecify) 
B TOTAL No. of opanish- 

spea.*:ing Aiaericans 



C 

D 

G 
H 
J 



Portuguese-i'iEierican 
Pranco-JWerican 
Chines e-ikiieri can 
Iilsl;ijao 

Other 



32 

34..... 

B 



C 
D 
F 
G 

K 



"OTyi^ n\Baber of H-SiT target 
. <■■- ents 



^ 

r' 

c 







5.3 Stlinic identity of English uothsr tongue students other tlian target 
population, if specified, hy nusiber and per cent. 



'^1 
22 



-1 

E2 



II TOm number of 3 IT students 
other than target population 



5.4 Students' native language or mother tongue if DIFF5L'J3KT 
from their dcndnant language. 

(specify) 

Dpuin^mt. 1^^^^ ?if/p?enA Ifa ti^^^^^ iJ]mber Per_Cent 

1- Snglish V / ! 

2- Spanish 



5*5 Students' Dominant Language and S^tent of Bilingualisn 



Dominant langixage 



of students in progran Students 



lunber of ilonolingua]! Umber of students Bilingual 



Nunber 



r 



E 157 English 3^ 

A iinerican 

Indian 

^ Ilavajo 

^ Cherokee 

Keresan 

M 'ly other (spec. V" 
2 Spanish [ I j 

C ^ Portuguese 

D French 

F , Chinese 

G .1'!. Eslcino 

H .hzssian 

J Otiier (spec.)" / 



not 
spec. 



i40. 



to anj'^ extent 

not j only listening speahing 
spec* comprehension ^ability 
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5.6 .^cmitment of Students: 3.6 I 

0 - not specified 

1 - English llother Tongue and Won Snglisli liother Tongue 

Students are recuired to participate in the bilingual progran 

2 - Only N-aiT are rec.uired to take progran, EilT's participation 

is voluntary 

3 - Both arr and li-SIT participation is voluntas « -nvn-^ppf (in addition to 
5 - Students selected afccor5ing to some crireri&-'of project ^,3Ln^^:jon 

5.7 Proportion of T -oin pupils in project area: see Chart C 5.7 SOd^O 
n.s«*not specified on the cnart ' 



5.S _J 



I 



5.8 Comnunity Characteristics (nar!: ally that a:Dply) . 

li if more than one category, indicate percent for each; 

•1 ■* inner city-ghetto, barrio Ipp 5^ 

2 ** major city ^ 

3 " siaall city, tovm or subiorb € 

4 ^ i-ural , farm . . ^ 

5 other (specify) 

reservation ^ 

5.9 A. Socio-econoEiic status of H-EMT participating students 5.9 A. _L^^^/o 

(indicate specific percent of low SSS) 
B. Average famly incone, if iuentioned B. ^JO|_iS^ 

n*s. _not specified 

5.10 Socio-econonoiiiic -status of ill IT participating students 5.10 
(indicate specific percent of low SSS on tlie bian!:) 

n.a. - not applicable (no 3'IT) 
00 - not specified 



5.11 Proportion of migrant students in project 5.11 
(indicate specific percent) 
n.s. - not specified 

6.0 GOCIOLIHGUISTIC StnVSI 

6»1 Project states that a sociolinguistic survey; 6.1 I 



o 

Yfov Il^'for^^ II .rP^.Z 

Il-IIIT ^roup ."I-T gxov.p 

1 vas Blade . 

2 vail be loade 

0 not mentioned . 

6.2 If a sociolinguistic survey was or uill be made, 6.2 I 

marlc all groups included'; II 
I N-arr II iilT 

1 parents ^ . 

2 children ^ r . 

3 teachers ...... ...... 

U comunity 

5 others 

(specify) *' 

6.3 Language doainance of lI-ZilT groups (chec!: A__parents, B_ . children, C ^^ teachers) 

vdll be deterained by the e2:tent each language is used in different domins 
through various raeajis of communication. 

e.g. specify extent descriptively: never, sonetines, al;/ays 6.3 A 

B ' 

USE WGK^EHGLISH LAI^TG. USE 3IGLISII C 



^ DaiAIKSs LISTElIING'SPSiUaiIG\lSi*J3IMGp^ 



2 Church 

3 School 



i1l 



i/.ilTIIIG^ 



5.C _ 



5.S A. .J.O^OJ% 

2. >^ s. 



5.10 „J 



5.11 



5*G Gomunity Characteristics (nar.": ally thai a:D-oly) . 
{io if more than one category, indicate per^cenx for each; 

•1 " inner city-j^-hetto, barrio Ipp , 5^ 

2 - iaa.ior city _ ^ 

3 " small city, toi/n or suburb ' ^ 

4 - iniral , farm ' \ \^ 

5 ^ other (specify) 

reservation 

5.9 A. Socio-econozaic status of D-EMT participfiting students 

(indicate specific percent of low SIS) 
B. Average fanily irxome, if iientioned 
n.s. ^not specified 

5.10 Socio-econonomic status of HIT -participating students 
(indicate specific percent of lo\; SSS on the blanlz) 
n. a. - not applicable (no EilT) 

00 -not specified 

5.11 Proportion of migrant students in project 
(Indicate specific percent) 
n.s. ""not specified 

6.0 SOCIOLIUGUISTIC SUHVET 

6.1 Project states that a sociolinguistic survey; 

I for II for 

il-ISIT ^roup '.ll'i grou/D 

1 was Bade 

2 will be ioade 

0 not nentioned 

6.2 If a sociolinguistic survey v/as or \/ill be made, 6.2 I ^f^*^.* 

mark all groups included; II y\ rft,, 

I N-arr II 

1 parents 

2 children ........ 

3 teachors ...... 

U coianunit^" 

5 others 

(Specify) 

6.3 Language douinance of iJ-HIT groups (checl: A parents, 3 _ children, C ^^ teachers) 

\ri.ll be detemined by the e::tent each language is used in different donains 
tlirough various neans of coramunication, 

e.g. specify extent descriptively: never, sometimes^ al;/ays 6.3 A .^V^^fl^^. 



6.1 I 

II 



o 

1©- 



US3 NCII-EKGLISH LAIIG. 



USS laiGLlSK 



c 



1 IIo2;ie 

2 Church [ 

3 School 

5 Socializing^ 1. 

6 lleighborho^^ / * 

7 fiOm-TV-radj ?. 

8 Ilagazines^ne if 

9 Others 

(specify) 



LISTENIira SPaugNG . J^iJ)m^ 



LISTEiraiG SP2AIIIWG^ , ^yffllNG^U.ITLIG ' 
. A ■ 



6.4 If not included in survey, how was student's language doninance 6.4. I L 

determined? I ij jj ^ » 

^ ii-niT arr " 



2 



[iJinferred by use of surnaifle 
^established by formal testing of students 
Q/'assessed by informal means (specify how) 
4-npt mentioned ho\r langua**o doiiinance was 

6.5 Socioli pguistic Survey includes r (checl: all that apply) 
An analysis to determine if an inter language exists 
in the community, (e.g., a mixtxire of two lan£*uages 
which serves as a single systeia of communication for 
a group of people). 
1-yes 
0-no 

^ccioliii^vi-ctic jnirvo;;" includes ito::c covering: 



6.5 t\<L 



6,6 II-HiT parents* attitudes toward maintenance of child's 6.6 _ Jf^^O^ 

N-aiT in particular domains of use or complete shift 
to English 
1-yes 
0-no 



6.7 SI'lT parents* attitudes tov/ard their children's learning 6.7 . ' d 
of the N-3IT language 

1-yes 

0- no 

6.8 Children's own attitudes regarding the second language 6.S ^ D \<?^ • 
they are learning and the spealvers of that language 

1- yes 
.O-no 



6.9 If not included in survey how were parental and/or 6.9 . f) 

comuimity attitudes tov/ard K-EIIT maintenance 
determined? 

1- will not be assessed 

2- will be assessed, metliod not specified 

3- has been or will be assessed by method other than 
sociolinguistic survey (specify how) 



6.10 1-After sociolinguistic survey is made, hoi; does it influence 6.10 H « Ol 
program? (specify) (e.g. taransfer or maintenance instructional 
programs) 
0-not mentioned 



7.0 STAFF SELECTION 



^7.1 Linguistic background of project teachers, by nuiber in each category: 
(indicate non-English langxiage in each bo::) 

«jL dominance not specified (if any information is not 

-..^Mother tongiie not specified specified, cross out tliat 

5. ^ot specified whether monolingual or bilingual heading and complete the 

rest of the cliart) 



uhiCii serves as a single systoLi oi corrauniccitioh lo: 
a ijroup of people). 
1-yes 

0- no 

^ociclirrvictic tnivo;* includes itoi.c coverinc: 

6.6 K-aiT parents^ attitudes toward roaintenance of child's 6.6 A-g^. 

K-aiT in particular domains of use or coLi^olete shift 
to English 

1- yes 
0-no 



6.7 SiT parents' attitudes tov/ard their children's learning 6,7 iD • 

of the M-SIT language 
1-yes 

0- no, ^ 

6.6 Children's own attitixdes regarding the second language 6.5 , H * 

they are learning and the spealcers of that language 

1- yes 

0- -no 

6#9 If not included in suiwey ho\f were parental and/or 6.9 /:S.r 

cQciLiunity attitudes toward il-ElIT naintenance 
determined? 

1- will not be assessed 

2- will be assessed, raetliod not specified 

3- has been or will be assessed by raethod other than 
sociolinguistic survey (specify how) ^ 



6.10 1-After sociolinguistic surves'' is inade^ hov does it influence 6.10 Pk * Oi • 
program? (specify) (e.g# transfer or roaintoiiance instructional 
■ programs) 
0-not mentioned 

7.0 STAFF SELECTION 

^^^7.1 Linguistic background of project teachers, by niLiber in each category: 
^ (indicate non-English language in each bo::) 

c JL l.-^-^'^S^S® dominance not specified 
*^^ \/ liother tongue not specified 
j\ not specified vrhether monolingual or bilingual 
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(if any infoi^tion is not 
specified, cross out tliat 
heading and complete the 
rest of the cliart) 



I IT E Dom. 

KEMT 

II E Dom 
'EMT 
E Dom' 



lUEMT 



II- 
H- 



A Total Husnber 
llonolingual 



B-3i.lin&- ual 







iN= 

B Total number 
Bilingual 



I aJ!1- 

I B 

II A „ 
II B 



A 0^ ^-^^^ 



Total iiit-iber 
of Teacher. T 



TEACHER - BI LINGUAL EDUCATI ON 
_ PRE-SCHOOL (2) 



QUALIFICATIONS ^ DESIRED^ ? 

1. Bi I ingual—Englfeh i Sponish 

2. Successful teaching experience with bilingual children 

3. iPossesses a valid California Elemsntary Teaching Credential 

4. Course work in early childhood education 

5. Demonstrates an understanding of child growth and development 

RESPONSIBILITIES 

Provides learning experiences that will assist the child to 
maintain his cultural identity and acquire the understanding 
and skills needed In the Anglo-American society 

I. Knowledge of pre-school activities 

*2. Makes home visits when needed 

3. Continues formal education to improve understanding of 
methods /heeded to help bilingual children in their 
learning development 

4. Utilizes materials and techniques found to be successful 
In the education of bilingual pre-school children 

5. Works closely with regular school staff in coordination and 
articulation of the program 

6. Provides experiences that will enhance the child's under- 
standing of the Mexican culture 

7. Maintains an attractive and meaningful learning environment 

8. Plans and supervises the activities of aides 



TEACHER - BILINGUAL EDUCA TI ON 

KINDERGARTEN (4) 
(3 Paid for by District) 

OUALIFICA TIONS DESIRED" 

1. Bi lingua I "English & Spanish 

2. Successful teaching experience with bilingual children 

3. Possesses a valid California Elementary Teaching Credential 

4. Course work In early childhood education 

5. nenonstrates an understanding of child growth and develooment 

RESPONSIBILITIES 

Provides learning experiences that will assist the child to 
maintain his cultural identity and acquire the understanding 
.and skills needed In the Anglo-American society 

1. Knowledge of kindergarten activities 

2. f^kes home visits when needed 

3. .Continues formal education to improve understanding of 
methods needed to help bilingual children In their 
learning development 

4. Utilizes materials and techniques found to be successful 
in the education of bilingual children 

5. Works closely with regular school staff In coo*-dina-^!on 
and articulation of the program 

6. Provides experiences that will enhance the child's 
understanding of the Mexican culture 

7. Maintains an attractive and meaningful learning envirorvnent 

8. Plans and supervises the activities of aides 
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TEACHER - BILINGUAL EDUCATION 
PRIMARY GRADES (15) 



QUAL|NCAT]ONS : DESIRED 

1. Possess a valid California Elementary Teaching Credential 

2. Knowledge and experience in teaching bilingual cnilcren 

3. A desire to be a part of an experimental program and -rhe 
ability to adjust to a reasonable anraunt of flex* bill 7 

RESPONSIBILITIES : 

To organize and implement a bl I ingual-bicul-.ural program with 
assistance from curriculum resource staff. 

1. Plans dally programs of inslructlon to meet the needs of 
individual students as are included in assigned class 

2. Makes home visits when needed 

3. Utilizes materials and techniques found to be successful 
In the education of bilingual primary children 

» 

4. Provides experiences that will enhance the children s 
understanding of the Mexican-American culture 

5. Maintains an attractive and meaningful learning environment 

6. Plans and supervises the activities of Instructional aides 

7. Provides Instruction to adult representative of children 
enrolled covering child development learning experiences 
and understanding and use of Spanish and English languages 



INSTRUCTIONAL AIDES 



Pre-School (2) Kindergarten (2); Prmary'^'ff^ 

QUALIFICATIOHS / ^X®^ 

1. A basic understanding of children and learning and an erpathy 
for chfldren operating In two languages 

2. A desire to be a part of an experimental proqram and the ability 
to adjust to a reasonable amount of flexibility 

3. Ability to work as a meniber of an educational team 

4. Ability to assist with the supervision of students 

5. Bilingual in speaking, reading, and writing Spanish and English 

RESPONSIBILITIES 

Under Immediate teacher (pre-school or kindergarten) supervision; 
i assists In the educational and child development activities of 
the school faculty 

1. Assists with normal classroom routines and lesson 
preparation 

2. Helps the teacher to understand unique aspects of Spanish 
culture and community 

3. Perfoms various Instructional duties as assigned by the 
teacher 

4. Assists children In practicing language, both oral and 
written 

5. Assists with group and Individual activities as planned 
with the teacher * ; 

6. Acts as liaison with the community In interpretating purposes 
and progress of bilingual program In fostering a better under- 
standing between school and home 

7. Performs other such tasks as may be assigned by teacher 
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7.2 Linguistic background of TPro.iect aides or paraprofoGsionals. by niaaber; 



I. 



(indicate non-Snglish language in each bo::) 
L anguage dominance not specified 
I tother tongue not specified 



Jlot specified whether monolingual or bilingual 
A Ilonolingual B Bilingual 



(If any information is not 
specified, cross out that 
heading and complete the 
rest of the chart) 



I N-E Dom 

II E Dom 
EMT 

II E Don 
1 N-EJiT 



A Total Kuniber 
Monolingxial 







"7 


i 

f 


* 


1 


1 




i 



7.2 



I A 

I B 

II A 

II B 

II-A 

II 'b 
1 



B Total Number 
Bilingual 



N Total Number 
of aides or 
parapro^ssio nals 



No. 

3! 



N J. 



7.3. 



7.3 Language (s) used by bilingual r?rogran tca cliprj 
(llark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers vjho teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers \Aio teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

^jBilingml teachers teach in both their native and second language, 
^•egardless of which is their dominant language. 

0- language(s)u0ed by teachers not specified 

H Language(s) used by bilingual^ )! o-rtu i r.idos or parap-Jo rcGsicngJ^.s • 
(ikrk all that apply) - . 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language. 
t'ilingurJL aides who instruct in only one Icnr;. tccch in their native lang. : 
lb-only if native laxsticf;c is .Ico thoir dcnlncjit l.:.':pu..^;e 
1c-wVt.r; if nr.tivo language is uot their dominant language 
^1-0 not specified 

r2^ilingual aides instruct in both their native and second language, 
^^regardless of which is their dominant language. 

O-language(s) used by bilingual ^^rc ddr^s not Gioocified 

7.5 Cultural affiliation of teachers, aides, prelect director and evaluators by 
nunber and percent (llarl: all that apply) Specify cultural affiliation. 

A. Teachers No. % B. Aides No. % C. Proj. Director D. Evaluatcr(s)No. % 



II ^ 

II E Don ' ' II B 

aiT . Ili^'^ 

J J II 'e 

II E Don , A _|L Jl 

1 H-EiT B JJ. JOO 

: ^ J N _i 

N Total Number 

A Total Nianber B Total Number of aides or 

Monolingual Bilingual paraproJ[essionals 

<=> 2 IZ — 

7.3 Language(s) used by bilingual :;rogran tca c::o.rs: 7.3^ 
(llark all that apply) 

1 -Bilingual teachers teach in only one language 

la-Bilingual teachers vdio teach in only one language teach in their 
dominant language, whether that is their native or second language. 

Bilingual teachers who teach in only one language teach in their 

native language: 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-^-not specified 

/2^ilingual teachers teach in both their native and second language, 
^regaixlless of which is their dominant language • 

0-language(s)uBed by teachers not specified 



7mA Language(s) used by bilingual^ 3io-r:u i i-.idcs or parap:."o rcG.sic:\?J.s 
Oiarlc all that apply) 

1 -Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language. 
I'ilingual aiclos who instruct in onlj' ono liing. teach in their native lang. : 
lb-only if native lai^tui.co is .Ico thoir dcnlricjit l..ii^.^^e 
1c-v.v»,n if nr.tivo language is not thoir doiiinant language 
1-0 not specified 

(2^ilingual aides instruct in both their native and secoM language, 
^'"^^regardless of which is their dominant language. 

O-language(s) used by bilingual ore wc^: dLdcG -iot cioccified 

7.5 Cultural affiliation of teachers, aides, prefect director and evalua tors by 
number and percent (tiark all that apply) Specify cultural affiliation. 

A, Teachers No. % B. Aides No. % C. Proj. Director D. Evaluatcr(s)No. % 

y^S rN3 n s 



0-not specified 
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7.6 Selectio:i_cf_Il::a^^ pace 7 

O^ot specified ^ 7.6 tb* ^ 

lIiLiber of N-SIT prograti teachers fron local comunity 

and % of total N-HIT teachers. 



7 • 7 Kuiiiber and^ Pr ojDOjrtion^ jueacher s^ and aides^ of sar le 7.7 lo - p 

ciitu^^^ A^^piS'Sj. To 6 

indicate specific percent on the biar*!:^ or ^ .-X. 

if specified descriptively, 

A = teachers JlJone 
B= aides 3.^any 

4~most 

f 5-jaore than half 

0-not specified 



7.8" Teacher jQual^ficay^^ - Training and czipcriencc prior tp oroiect ^ 

^ (Indicate ni^ber of teachers with each qualification, 7* ^ iy - / ^ 

if given) 

^fJCil^ n.s. -qualifications not spcified 

0-previous covirses not specified 
1^ teacher must laeet a specified level of language proficiency on a 
^2L^ "'^standardized proficiency test of the non-English language tlurough 

which (s)he will instruct 
2. ' .teacher must meet a specified level of comraunicative competence m 
*'*"the non-Snglish language deterained by a structured interviei/fluency 

3. previous teaching through N-SIT (in country where it is a native^^^tive- 

language, in Peace Corps) ^a;!- 

4., previous teaching in local are^live in the coiuuiiity petehce 

5v 117 courses in H-SIT language structure and usag^^ linguistics or FL traiixin- 
6. courses in K-S literature' oi: literacy- iii Spa^iigh 
7.. ^^ , : iust be bilingual 

8, „any previous education thi^ough b-5iiT/content of coui'sss learned through 

9, courses in teaching 2SL/audio lingnaal approach il'^UiS! 

loTS courses in methods of teaching K-aiT language/lanoiage develop:.:ent 

11, ^ courses in methods of teaching content (e.g. riathjin N-3iT 

12. certification in ESL/or escperience teachinr 2SL 

13/ '31 certification in teaching U-HIT 

1U»^ cross cultural courses ^ 
15v.ll courses in the cultui^al heritage, values, deep cultm^e of H-3IT or 
\1*^ other qualifications, specify travel . 



4 



8.0 STAFF DEVELOPIiEtIT 8.1 A 9 



B ^ . 

0-No staff training raentioned ^ 



8..1 Thenrole^^^ A. For 3. For Para- 

(laark all that apply) ' ' ^ 



n.s. -Training indicated, but nature not specified . 

i-Snglish as their second language 

Q^The teaching of English as a second language lllwff !l*W-f 

3-X as their second language^ ^ _ 21^ ^ 

4.-The teaching of X as a second language^ ^ * _ . . IIIL.- \^11 

5- liethods of teaching other acadenic subjects , .1^. 

6- liethods of teaching other academic subjects 



®in X langua^'e , _ 

^•^ Stated :';oals of teacher trainin:; are ; 8.2 l l I, <^ Students 

- . ^ "'- - - - ^ - ^ - . ^ *- ^ ^ ' " «■ -t-**^ • * 



5-nore than half 
0-not specified 



7.8 Teacher ^Qualificati^^ - Training and c:q)orienco grior oroicct * ^ 

Tiiiiiicate niimber of teachers with each qualification, 7.o — ^ — 

^ if given) 

n.s. --qualifications not spcifiod 
0-previous courses not specified 
r/i 1. teacher nust meet a specified level of language proficiency on a 
^ 4^ ' '"standardized proficiency test of the non-English language tlirough 

\>rhich (s)he will instruct 

2. teacher must meet a specified level of coMiiunicative corapetence in 
the non-Snglish language deterrained by a structui-ed intervie;/nuency 

3. previous teaching through N-3IT (in countrj' v/here it is a native^i^c^-.^ive- 

language, in Peace Corps) 'co:\-- 

4. previous teaching in local are^live in tho coiuiuiiity peteiice 

5. courses in JI-3IT language structure and usagg/ linguistics or FL trainin, 

6. courses in !I~E litsratur^^ or: litei-acy in Spaiilsl: 
7> .^.„ , i iust be bilingual 

8, ^any previous education xhrough b-3IT/content of coui-ses learned tM-iough 

9. ^courses in teaching 2SL/aur^io lingual approach :I-j-dxT 
Wr^^^ courses in methods of teaoaing N-SiT language/lan^Tiage develop:;ient 
ll/^J^ courses in methods of teaching content (e.g. nathjin N-SfiT 

12. ^certification in ESL/or e::perience teaching,' 

13. ^'*3p63:*"tii*ication in teaching W-aiT 

14..^^^ cross cultural courses ^ 
15«.-13o^ses in the cultui^al heritage, values, deep cultui'e of N-2iT or 
pther qualifications, specify travel 

8.0 STAFF DEVSLOEiStlT 8 1 A ^ 



0-No staff training mentioned 
8;.l TX®. pro^ect^ iA-Sf^^^ A. For 3. For Para- 

(Liark all that apply) 

n.s. -Training indicated, but natxu-e not specified 

1^3nglish as their second language ^ 

Cg^The teaching of English as a second langiiage ^^S^ .Ssgf. 

3-X as their second language , \^ 

4.-The teaching of X as a second Is'-nguage _ ^ _ ... ^' 

5- Iiethods of teaching other acadeiaic subjects _ 

6- liethods of teexhing other acadenic subjects 

^->.in X language ^ ^ ^ ^ 

c>.? Stated .^oals of teacher trainiii:: are ; 8.2 l l I Students 
^ ; ^ • ' -I N-EMT II EMP 
^^hder^tandin^:- of socio-cultural valued . and practices oa . ^ ^ ^ 

2- Cross-cultural training ; 

3- Sensitivit3^ to ethnocentric ism and lin^xiistic snobbery,' 

U-iiwareness Oj the social -emotional development ol ^ 

(^trate^^ies for accornodatinci the different learning: ' 

styles of " 




ptrate^ies for cocpiitive development of ^ 

trate^ies for reinforcing:, the self-ssteen of 



thods of cross-cultural tewhing or teaching the 
Icultural cong>onent V(M^W;vv^1?i\s^^^^ C,S/>; lA 
(a^Fonnulation of pupil perfonfflhce objecitives 
TO-ltethods of evaluation of pupil performance objectives 

List specific courses if given (or Xerox and attach) 



r 
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8.3 Methods of Teacher Training ; (Kark all that apply) 8.3 l| ^ 

^courses 

2-experiential, teaching supervised by naste-i. teacher 
3^workshops where teachers offer suggestions to each other 
(Quse of video-tapes of teachers for feedbacl: on how they are doing 

5- cross-cultural sensitivity training, t-groups 

6- interaction analysis (e.g. Flanders systen) i i 
mother (specify) Og.inoW8tra+Con \^SIon« rc5ou.rce. T"€-a.tK 

8 • U Pro.iect provides x^eleased. time to_ te achers and, paraproffesipn- ' C . A P. 

als for joint less on planni ng: l-j^'es 0- not mentioned 

8*5 Prolect pro vides for paraprofessionals to receive course credit 8.5 ^ 

toward even tual certification ; 1-yes 0-not mentioned 

How? (specifvV ^irt^a^r'v fr^ ^-^^^ CdU^^e iX^nitS 

8.6 Paraprofessipnal ^s role ; 8.£ n3 

1 - teaching v;hole class 

2- teaching snail groups 

3- tutoring individually 

4- clerical 

5- contributing to hi cultural component 

how ? 

6- liaison irith parents 

8.7 Tyaipin g for pro;iect teachers an d paraprof ep^ionals ig, given^Jay,: 8.7 AjL|_^ 
(mark all that apply) A for teachers B for aides B 3 

0- not specified . . p^^ftton ceur«t CpHcrca 

l^iversity faculty ^ t'^SI^^ 

2-project*s llastex^ Teachers ™ ^ ^ 

3~projeot's teachers _ >f__ . 

4- other (specify) ^..^-^ 

no. % 

8.8 Hijpber an d Pr oport ion of personnel giving teacher training, who 8.8 

are: 

1 - bilingual ' ^— 

2- bi cultural 

• 3-N-Eirr (specify background) 

8.9 Training i p. provided : 8.9 . . 

1 - during a summer session 

2- during the academic year 

5- other (specify) 



8.10 artent of training : 8.10 A \ 

* - B (indicate no. of hours) t ^ 

Al-appro::i}iiately equivalent to a 5 ^ weeldLy 6^ f^K ^ 

college course 6 monthly 

2-more than one course V bi-monthly 



3- less tiian one course 

4- -other (specify) 



no. % 



8.11 Nytnber and. Prppprtipn of tjeachers^ ^ttendin^ training; 8.11 JA. / p O 

^^"or^; if* specif ied descriptively, indicate: 

0-not specified 6-most 

1 -100^ 7-many 

2- -more than 15% 8-few 

3- 50-74^ 9-other (specify) ♦ 

^-25-50J^ 



als for .joint less on planni n^y; 1-yes 0- not nentioned ^ 

8.5 Prp.ject pyovid^s. for uarapro fes ^ionalg to receive c ours p cr edjit 8. 5 ^ 

toward eventua l certification : 1-yes 0-not mentioned 

How? (specify) rvvs#^rufH^ CortA,^^. UjMi.S 

8.6 PjEiraprof es signal Vs role ; 8.^ 

1 - teaching v;hole class 

2- teaching snail gx^oups 

3- tutoring individually 
^.-clerical 

5-contributing to bijultural component 
how ? . 



6-liaison i/ith parents 

8.7 Training for project teachers an d mra^lLofBg^nalg^^gj^^ ^ 8.7 A < | 

(mark all that apply) A for teachers B for aides B ' j 

0- not specified , f Xfenslon LftufSC ^Vcr^ 

1- University faculty .Jil ty slcramcnH sWVc ColU^^ 

2- project*s ilastoi: Teachers 7 ^ ^ 

3- project^s teachers . X„. . 
^.-other (specify) 

no. % 

8.8 Number aud i^oportion of pe rsonnel givin g tea cher tr aining who 8.8^J^$ 

axe; 

1 - bilingual — 

2- bicultural 

3- N-EiiT (specify background) 

8.9 Training: dg_ r)rovided ; 

1 - during a summer session 

2- during the academic year 

3- other (specify) 

8.10 acte nt of traini ng: 8.10 jTi^^i 

B (indicate no. of^hours) ^ B5 — ^l-^ 

Al-appro::iiaately equi'^^lent to a 5_ weeliy ) ^-J^^ 

college course 6 monthly ^ ^. ■ ■ ■ - 

2- nore than one course 7 bi-monthly 

3- less than one course 

^.-other (specify) 

^ . no. % 

8.11 ^y^ser^and^vc^^ .L^^ 

^'Vr: if specified descriptively, indicate: 

0-not specified 6-most 

1 -100^ 7-m8ny 

2- 4aore than 75% 8-fey 

3- 50-74^ 9-other (specify) * 

it-25-50)'i 

5-1-2AJi 

9.0 TEiiCilERS' ATTITUDES 

9.1 Teachers 'attit udes are assessed: (Mark all tliat apply) 9.1 iX— — 

0- npt mentioned 

1- to N-EcIT language or dialect 

2- to N-El^IT students - expectations of achievement 

3- to N-H'iT culture 

4.-prior to participation in bilingual project 

5- after project training 

6- after participation for a period of trie in project 

7- through a questionnaire 



r-tnrougn a questionnaire r • L * I j I L ♦ I 

o pother (specify) aHi f ulqC S F o u)d>rd atvd eMoAuat^OVv 
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lO'.O STAFF PATTE.'INS 
10.1 Sjtaf f patterns ; (marl: all thxat apply)ia.2 Staff: 



0-not specified 
Q^tean teaching 

2r-cluster teaching 
Q^hared resource teacher 

4-other (specify) 



10.1 
10.2 



/bilingual teacher 
t^/3SL teacher 
^bilingual coordinator 
/^aides or paraprofessionals 
>-consultant psychotherapist 



or guidance counselor 



6-other (specify)^ 



10.3 /^ra^_nUi.ib er of pu pils per class. : 
0-not specified . - ^- * . 



10.4. Ayerage^m^be^^^ PjeJLid-ASS.: 
0-not specified " - — — 



10.5 Ay^ejriigg^jMabj5jL.fiilJ^^ 
prof essipna la), pe r .cias^: 
0-not specified 



> jpT para- 



10.3 
10.^ 

10. 5 

10.6 



1 - individually 

2- in siiiall groups 
0-not specified 



10.6 Special^ aiA^^ Jp^pupiLs^ haying;. japs t A^lllipJ^*^^ in learning 
is^^ivenj 

by: 3-teacher 

4- -special remedial teacher 

5- paraprofessional 

6- .parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 INSTi^UGTIOIIAL GOIiPONEl^IT - DU.'JITION ililB SITSiJT OF BILIWGUi\L COIIPONSNT 



J+Sl 



/#Koy^^*^ Duration of Bilingual Education (policy) I n 
^c^f^ IhM^^^^m^M^^ .will, be m aintained injprogrGn: ifE DOi-: 



mm 



i2 DCH 



(mark all that applyT 

0- not specified how long 

1- as the alternative language of learning 
^f-or as long as desired 

(2^s the Beditm of instruction for special 

subject flatter (e.g. cultural heritage) 
3-only for the length of tine necessarj'- for 
the acquisition of sufficient English to 
periiiit learning of acadenic content at an 
acceptable level in English 



11.2 Hox many^years dpAS..2?PJ>PA sM'l^e is optical for insj^m^^^ 
for NriliX.£?'P>iP. through II-3'iT X^n^^^ 



III 

ii DOll 



11.1 I 2j3 

III 

11.2 ..A 



0-not mentioned 

if for a partici^r nuraber of years i 
12 3 4 5 (6/7 G 9 10 11 ir> 



13 



r 
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(if Specified in tems of a condition, please state it - 
e.g. ^'if a, child begins learning in il-SrIT and English in Pre-K^ 
N-SIT instruction should continue 'through high-school^') 



^1 = 



1 G . 3 Ayera£e, nu. iber of pupilA clp s s. ' 10,3. ^^.JihJ^ 

0-not specified 

10, A Aver age, n umber of aides, p_ r par aprof essipnials, p_er^ cla^^: 10.4 L. 

0-not specified 

I 



10. 5 Aygfita^^AVKAh^iLiail^^ pirlfiR Xdx, paxa- 10. 5 
professiona ls) pe r, clast 

0- not specified 

10.6 Special aide_to_pupils, having lapst diff X<^ygj^^ inJLearning: 10.6 / j 
is^^iven: 

1 - individually * bys 3-teacher 

2- in sroall groups 4-special remedial teacher 
0-not specified 5-paraprofessional 

6- parent tutor 

7- older student tutor 

8- peer tutor 

9- not specified 

10- no special help given 

11.0 IHSTi;UCTIOIIi\L COia^ONEl^IT - DUIJITIOII iUID SITZilT OF BILINGUi\L COIIPONENT 
^^^^yll.1 Duration of Bilingual Education (policy) ^ ^ f '^^1 

^c^fjir N-arr language vill be laaint ained in pro^rap: lE 'Mil iS DOJi ^ DOU 
(marl: all that applyl HEl.ff EI'iT MEI-ZT 

0- not specified ho\; long 

1- as the alternative language of learning 

^for as long as desired 

^^s the aediun of instruction for special . .iif 
subject natter (3.g» ciiltural hei^itage) 

3- oiily for the length of tine necessarj' for ^^Jf: 
the acquisition of sufficient 2!nglish to r% ^ 
periiiit learning oj acadenic content at an 11.1 I 
acceptable level in English I J 

III 

11 .2 Hpxjiany^jears^ ^9^^.2T92P9'^^!^^-y'P. M P2A^i*:l jfor instrucj^^^^ 11.2 ^ 

fpy. ]l~?^^X,£?pup Through W-afT ^anguage^ to. continue? 

0-not mentioned 

if for a parti^^r nuiaber of years s 
12 3 4 5 (6/7 G 9 10 n 12 13 

(if specified in tems of a condition, please state it - 
e.g. "if a child begins learning in il-Ei'IT and English in Pre- 



N-SIIT instruction should continue 'through high-school") 



•K5 



Duration of Bilingual Education (in practice) (llark all tliat apply) 

11.3 Second laii^uage ^^earning, i^ intrpducea in which grade: 11.3 I 

code: C=' N.A. "(if no "klf) II T3 

J^=-^ U= Hi"' 3. 

for each grouo II. A. Qre-IH K 1 2 3 4 5 6" 7 8 9 10 11 12 

I r:-ii DOh 

14 DOK/m-iT? . X ' '. ' . ! " ' . 
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ABSTRACT 

EARLY CH ILD HOOO BILINGUAL EDUCATION PROJECT 
SACRAMENTO CITY UNIFIED SCHOOL DISTRICT 

The Early Childhood Bilingual Education Program of the Sacramento City Unified 
School District will continue its focus upon students whose heme language Is 
predominantly Spanish. During the second year of program operation, the Bi- 
lingual Education Program will be enlarged to extend the application of the 
Instructional services to include one additional grade level for the purposes 
of effecting a longitudinal demonstration of specialized instruction to target 
students for a second year. 

The Early Childhood Bilingual Education Program will continue to b^^lmplemented 
in one public school, the Ethel Riillips elementary school, and one non-public 
school, -the, Holy Angels Elementary SchooL In these schools, preschool, kinder- 
garten, and primary grades are Included in the specialized supplemental services 
of this project. 

Bilingual Instruction in the language arts and social studies conceptual devel- 
opment provide the main focus for this project funded under Title VII of the 
Elementary and Secondary Education Act of 1965, 

Concommitant functions of the specialized program in early childhood education 
described in this proposal include a contlnuing'of efforts to strengthen parental 
Involvement and community relationships as additional means for improving the 
educational opportunity of the predominantly Spanish speaking students In the 
Sacramento City Unified School District* 

Q Implementation of the second year program will make possible continued research 



and demonstration In a practical program of bilinpual education. 



3^!_.J F^l VE YEAR PROJECT OBJECT I VFS 

EARLY CHIL DHCOD BILINGUAL EDUCATION PROGRAM 

The objectives designated in this division of the project are designed to 
serve as minimum terminal performance objectives following the completion 
of five continuous years of participation in the instructional activities 
of this project. ■ 

3 .1.1.1 Fifth Year Terminal Objectives for Spanish Speaking Chi l dren : 

.1 At the end of five, continuous years. p.f participation in the bi- 
lingual education program, the previously designated, monolingual 
Spanish speaking children will demonstrate a facility equal to or 
above the mean on the California State adopted standardized 
achievement test for languape. 

.2 At the end of five continuous years of participation in the 
bilingual education program, the monolingual Spanish speaking 
children will demonstrate oral English proficiency comparable to 
that of English speaking peers of equal age and grade placement. 

.3 Given a uniformly applied criterion reference test, the mono- 
lingual Spanish speaking children will demonstrate an ability 
to read, write, and speak Spanish at a level commensurate with 
grade placement In the- educational system. 

.4 Given a uniformly applied understanding/attitudi nal scale, the 
monolingual Spanish speaking children will demonstrate a knowledge 
of and tolerance fur socially accepted performance standards pre- 
dominant in either the family or dominant societal cultures. 



pace 10 

' 1 1 .4I}i.e.^UEJiepjLPXoj.ect. mXXX. ke.iLjLp;:e.d .to. a. Xii.tpf.e. PAjLjLngH^l 

Prpgran at tl'ie. indicated £rade. level:. iipA.ic^te. specific, firade) 

bb' * 0 not grades; . 14 Voc. 

code: (if no 3 IT). specified 1.»3- 4-6 7-S 10-12 13-c611cgc training 

I jX)2i .„ _ _ 

II :-.Oi;l- - st"" ]Z ~ 

III lirDOil/WEilT'..' ..... 

code: 13=College or Universitj- (Other professional training) 11.4 I .... 

li^Federal, State, or Private Vocational Job training ^I--^ 

I Jj . -Q 

11.5 .Second jlMguage .le.aming. .for ^gli.sh^PPP-P^fi^. .stiideAt-S. J-J. 11*5 lo. - 
proje.c.^d .tlirpugli gjcadej IX . Jo_.. 

bb if b" not grades 
code: no SiT specified 1 2 3 A 5 C6y 7 8 9 10 11 12 

II SiT „ . .~ 

III N-ELfT/l] Dom ^1' ~ ~. Z Z' .J 1 ... 

11.6 Le. arning . in their i^tiy.e J-anguage, for. Jlonraigl.isA dpau.nant 11.6 _ _4 ^ 

students is. projected throtigh ^ade.: 

(>:noVTp7cif ied/Grade 1 2 3 4. 5 6? 89 10 11 12 

11.7 Tlie amount of instructional time in and through their native langmge 
per day for H-EtfT students ',jho are N-E dominant is: 

code: O=not specified EFnath s = science ss = socir.1 studies 

11.7 11.8 11.9 

iiin. per day Total Mn. per Subjects te.ught % of time per day of 

of instruction day of any in native lang. InstaructicSi ' " 

Pre i:i_A5: 1™VXS ?re £ Mi 

A.S. 1- j„.tvV|.S^-.- 



2 

...... 



2 I I I 



5 

7^^:-. :::::: 



•} • • • > « 



5. 

"f 
•8 



S ••. ■• •• . c; 



11 . . 

12 



12 



11.10 The amount of instructional time in and through their native lang-uage 
for iI-2IT students who e^re English douinant is: 

code: 0= not specified K.A. = not applicable, no il-EiiT, E don students 

11.10 11.11 11-12 

"ilin. per day Total iiin. per Subjects aught % of time per day of 

of instruction day of any in nativ.. ',;jig. instruction 

ti-^xDii&b. ll-sai inB.tnu3Lti.0A , . , .tiiroug.h Mfr, 

?rei:^ XT . . 4 .V>> .1.5.4....... iP3:'P..l\t'?.«?*.A .. 

6 ' ' o 



11.5 Second l.^aguagg. leai^iijng, for. ai£ljL.sh.„dpj^.aat .stuiepts is. 

bb if O*^*not grades 
code; no SiT specified 1 2 3 ^ 5 © 7 8 ? 10 11 12 

11^^ ' ... 

1]§ K-Kff/E Doa , 



11.5 la.-f- 



11.6 Lej aming. i n their, jia tive . language for, Non-gpglish. dpminaBt 
students^ is.^ OTojejjteji jttirpu^ £?ade.: 
0=noVVecified/Grade I*"" 2 'T 4." 5"'6 7 8 9 10 11 12 



11.6 



i. 



11.7 Tlie aiaoimt of instructional tine in and through their native language 
per day for H-SiT students \/ho are N-E dominant is; 

code: O=not specified liFiaath s = science ss = social studies 



11*7 

iiin« per day 
of instiniction 

Pre K:_A51... 

'a! 



5... 

7^:: 



Total Min. per 
day of any 
, .jjiptinictipp. 



11.8 

Subjects taught 
in native lang. 



. x^f. fJS, . 



— i. 




11.9 

% of time per day of 
inatructicS * " " 

tlii'cu^a V-sMU - 

'Hei.KiS ' 



10.... 
11 . 
12 

11.10 Hie amount of instructional tiae in and through their native language 
for il-IiiT students who are English doi.iinant is; 



"2 ' 
.... 

5. 

6' 
•io- 

12 



code: 0- not specified M.A. = not applicable, no H-SiT, E doa students 



11.10 

*'in. per day 
of instiTiction 

PreK**^ XX 
1 

2 

3 

A 

5 

6 

7 

8 

9 
10 
11 
12 



Total iiin. per 
day of any 
...jjiatriwdAPA 



11.11 

Subjects taught 
in native lang. 



11.12 

% of time per day of 
instruction 
tlirough .N-3iT 
Pre foi 
! 1 




ERIC 



par^ 11 

11.13 1-?ro£r£5i is, one^^ - only non-English ilother Tongue 11.13 _ 

students (inciuding N-HIT-English dominant). English 
iiother tongue students do not receive instruction in 
a second language 
n^nq i<!rigliflh ifother tongue students 

2 ^my) - SaT learn the second language 
11.1 A TJi6 anfllint of instructional time in and through their second language 
for pupils who are native spealcers of English is: 



code: 0= not specified N.A. = not applicable, no English liT students 

11. U 11.15 11.16 

Ilin. per day Total min. per Subjects taught % of tine per day 

of instruction day of aiqr in second lang. of instruction 

tteough N-ZiiT instruction throu£;li N-SIT 

prei:+Kj;;;sL5;;7;";';; ;;;;;;; ]n^stVV//.ZyAy.y^\M 



1 

2 

u 

5 

6 

7 

8 

9 

10 

11 



I: 



y\5 





...... . .3 

......... :4 

. .........5 

. ....i6 



■I' 
. .. .( . . 



8 

c 

11 

12 



1 



11.17 separate jLangpaae. us.a^e. by; ,teac)ier icid/or, aide 11.17 

in tlie classroora (marl: all th*at apply) 

0- not specified 

1 - languages are never ni::ed by either the teacher, aide or the 
pupil in any one class period; only one language is used. 

2- the second language is used exclusively "ty the teacher, aide 
and pupils during at least one portion of the school day. 

3- the teacher uses one lemguage exclusively within a class period; 
pupils .are allowed to use either native or second langniage. 

A- the teacher uses only one language; however, tlie aide or para- 
professional uses another during the saiie class period: students 
nay use either. 

5- the teacher reinforces aiy conversation initiated by the child 
through the use of whichever language tlie cliild lias used at the time. 

6- constant switching from one language to another by teacher during 
lesson. 

7'-the teacher uses English and the pai-^aprofessional then translates 

the saxae material for H-QiT pupils. 
8-other (suranarize) 



12.0 ilSTHODS OF SECOND LA1IGUAG2 TSACHBIG 

(ilar!: all that apply; seme projects may use a combination 12.0^^ L •COlj^ 

of methods) II 111 

n^Audip-lin^ habit slcills or beliavioral approach. Saphasis 
^on communication. Includes contrastive analysis of sounds 
(units) in both lanimaggs by teacher and students, student 



win. per day Total min. per Subjects taughi, % of tii.ie per day 

of instruction day of ai^ in second lang. of instruction 

tlirough N-niT instruction . ,. „ throu^^h N-SiT . 

1 ...... .v>.S.....< ...... ,, I. .. .v\S ............ 1 .1.,. 

2 I 



iS .............1.1.,. \. 



^ • 

5 , . .... ... 

7 • ' ! 7 

8 •// \[' ' ^ ' *** **" * "* *"8 

9 -.1 ^ . . J... 

10 , .i . * 10 

12 [ ..J. 1 .:J2..._.. ... 

11.17 sjepiu^^ .^j<a<^- — 11.17 ]r> 3 
in tlie classroon (narl: all that apply) 

0- not specified 

1 - languages are never iii::ed by either the teacher, aide or the 
pupil in ar^ one class period; only ona language is used. 

2- the second language is used exclusively by the teacher,aide 
and pupils dui'ing at least one portion of the school day. 

3- the teacher uses one language exclusively within a class period; 
piqpils .are allowed to use either native or second language. 

A-the teacher uses only one language; however, the aide or para- 
professional uses another during the sane class period; students 
nay use either. 

5- the teacher reinforces axxy conversation initiated by the child 
through the use of ;;hichever language tlie child lias used at the time. 

6- constant switching froa one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the sane laaterial for II-UIT pupils. 

S-other (sunaarize) 



12.0 ilETHODS OF SECOND LAIIGUAGE TSACHDIG 

(iiar!: all that apply; some projects nay use a combination 12.0_ L •ifl^ 
of methods) .HJL 

p^Audip-lin^]^ habit skills or beliavioral approach. Sapliasis 

^^on cQwnunication. Includes contrastive analysis of sounds 
(units) in both lang-uages by teacher and students, student 
repitition of tapes and/or fluent teachers' nodel sentence 
patterns until responses are autonatic. Structural drills and 
dialogues are systematically presented. Includes direct as- 
sociation between object and vovd in second language in a 
sec^uence of patterns learned in complete sentences. Inductive- 
generalizations drawn fron examples. 

2-Transf oitiatiq aopyco^h. 
Acquiring an understailding of the structural patterns or 
gramnatical rules of a language. 



ERLC 



page 12 



/2a--)nductive -generative approach: through listening to comunication, 
^^I^orhaps of peers; and attempting the new language in situations which 
call for the student to generate sentences - test his understanding, 
(the way native language is acquired) 

Includes direct association betv;een object, picture or action and 
word in second language. 

2b-deductive - the cognitive code approach: through initial formal 

study and analysis of grammatical structxires, then applying them tlirough 
e3caB5)les, i.e. ans\rering questions, or transfonaing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

!^4iranLiar - Translation ilethpd 
Formal study of rules of grammar and translation from first language 
to second. Bfapliasis on reading in second language rather than using 
it for oral communication. 

13.0 DCIUH/JH AND SECOND UiKGCAGE SKILLS SEQUENCE 

AL-il* Language Skills Sequence 

(^^Audiolingual iiethod: listening, speald.ng, reading and writing) 

I II 
Non aig dom Eng dom 

3_tud_en_ts _ students ^ 

A in don 3 in A in dom B in 
lang second lang second 
lang lang 

not specified 

(Use not applicable (n.a.) if project has no 2ng. dom. students) 



13.1 Second language listening-spealdng 
skills are learned: 

1 - concurrently idth dominant lanr:ua(;e 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-speal:ing 
skills in doninant lan:,uage 

3- a specified period of time after 
listening-spea!:ing skills in donincoit 
lan^pft taught 



13.1 IB rt^: ■ 

IIB 
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13,2 ALii sequence followed: 

1- Listening-spealcing proficiency 
precedes introduction of reading 

2- 1'leading is taught concurrently 
with listening-speaking slcills 

3- Leaming to read overlaps learning 
of listening-spealcing skills 

4.-Thex*e is some overlap bet\/een 
learning to read and to write 

13.3 Listening-3peal:ing proficiency 
determined by: 

1 - measure of listening-spealring 
proficiency 

2- informal assessment by teacher 



" 13.2 lA h.5 

ibzt: 

II A T 
IIB » 



13.3 IA,VV£ 
IB 
IIA 
IIB 



r:;f: 



to negative,* declarative to intei^rogative, active to passive. 



Z'-^rBr miT Trans lat ion Ilethod 
Ponaal study of rules of graujaar and translation fron first language 
to secondt Bnpliasis on reading in second language rather than using 
it for oral communication, 

13.0 DOimWilT AND SECOND L/U^GVAGE SKILLS SEQUENCE 
AL-H* Language Skills Sequence 

(^Audiolingual liethod: listening, spealcing, reading and writing) 

i II 
Non Eng dom Eng dom 

Li ' ^ V \^\^'^^^ studen ts students 

S()eci^ed o^^r s/ev^^iCrcA^on • lang second lang . second 

lang lang 

not specified 

(Use not applicable (n.a.) if project lias no Eng. dom. students) 

13*1 Second language listening-spea]:ing 13.1 IB n5 

sl:ills are leanied: IIB V\S^ 

1 - concurrently with doriinaut lan^^a^e 

listening-cpealcing sl:ills 

2- after a specified level of compe- 
tency achieved in listening-speal:ing 

skills in dordnant lancpaage 

3- a specified period of time after 
listening-spealiing skills in doninciit 
languapft taufjht 



13^2 lAilS 

13»2 ALiI seqiience followed: K 

1- Listening-spealcing proficiency IIA 
precedes introduction of reading IK 

2- rieading is taught concuirently 
with listening-speaking sldLlls 

3- Leaming to read overlaps learning 
of listening-speal:ing skills , . . , ^ 

A-There is some overlap between 

learning to read and to write * ^ 

13.3 Listening-spealiing proficiency 13. 3 IA_]rvS 

determined by: _ IB*" 

1- ueasure of listening-speaking IIA* 
proficiency ^ IIB^ 

2- infoiml assessment by teache.** 



13.4 Second language reading skills 13^4 IB fc^j^ 

are learned: IIb ' r\S 

1 - concurrently with learning to read 

in dorainant language 

2- ^f ter a specii'iea xevel of dominant 

language reading coii^etence 

achiev^ent " 

3- a specified period of time after 
learning to read in dominant language 
G.g. a specific ^rade) 

4- before leamins to read in dcaninant 
lanGuar;e 
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Hon Eng doa Eng dcaa 

students 3tiidents, „. _ 

A B A B 

doa second' doia second 

lang lang lang lang 

13.5 Heading is introduced: 

A-individually, vAien child is ready 13,5 l A V^S 

or at a specific time during grade; K J _ \_ IB L. 

1 .... iiAzr 

2 — ^ iibZII 

3 ™ 

13.6 Pleading readiness is determined by: 

1- test of reading readiness ^ 

2- infozTnal teacher assessnent 





13.7 Grade level i^eading is expected: 

1- in first grade 

2- in second grade [ 

3- in thii^ grade ' 

^-in fourth grade ^ I _ 

5- in fifth grade ^ ' 

6- in sixth grade ^ . [21 

7- other (specify) [ 

13*8 Grade level academic achiev^ent (math, science, etc.) in the 13,8 IB _ K 
SECOND language is expected: UbIKT 

1- in the first grade 

2- second grade 

3- third grade 

4- fourth grade 

5- fif th grade 

6- sixth grade 

7- other (specify) 

U.O IIITEGrjVTIOK OF SECOND LAIOAGS LEATvNDJG WITH OTHER LEARNING: U.O I M 
(marl: all that apply) jj 

I = N-E II = E 
dom dom 
students students 

1 -Second language learning is only a sep- 
arate subject for English-spealdng stix- 
dents; the second language is not used 

as a yaediua of instruction for other 

subjects. 

r2V Second language learning is both a sep- 
v-^arate subject and also a liiediura of 

instruction for other subjects. J^l^ 



f WSecond language learning is ali^ays in- 
^ tegr^..ted v;ith the learning of course 
content (such as social studies) or as 
a medium of cognitive developments 

O . MfAcademic content taught in the native 

ERJC ^ language is used as the referential 

^™™~' content of second language learning 



3 



13«6 .leading readiness is determined by: 

1-test of reading readiness , 13.6 IAJ^?^ 



2-iiifoiiiial teacher assessnent ^ ^ IB 

' IIA 



ibIIT 
iibJjII 



Grade level reading is expected: ^ - 

1- in first grade • 13.7 lA^"^ 

2- in second grade IB^ 

3- in third grade ' IIAI 

ii-in fourth grade ' 1 _ IIbI 

5- in fifth grade , 

6- in sixth grade _ _ 

7- other (specify) 

13»8 Grade level academic achievement (math, science, etc, > in the ^3.B IB 

SECOND language is eaqpected: IIB ~K 

1- in tlie first grade 

2- second grade 

3- third grade 

4- f ourth grade 

5- f ifth grade 

6- sixth grade 

7- other Ispecif^) 

K.0 IHTEG?JlTIOH OF SECOND LANGUAGE LEATJIDIG WITH OTHER LEARNING: U*0 1 ^ 

{mark all that apply) II wL 

1 = N-E II = E 
dom dom 
s tudents s tuden ts 

1-^cond langToage learning is only a sep- 
arate subject for English-speai:ing stu- 
dents; the second language is not used 

as a aediua of instruction for other 

subjects. 

/zySeccnd language leairdng is both a sep- 

^^arate subject and also a i;edim of ^ 
instruction for other subjects. J^^^ 

f 3/Second language learning is alxjays in- 
tegr^'-.ted with the learning of course 
content (such as social stxidies) or as 
a medium of cognitive development. 



ii.4Acadeiiiic content taught in the native 
Vy language is used as the referential 
content of second language learning 
(the same concept tat^ht in the native y 
language is taught in the second / 
language). 

5- Different academic content is taught 
in tlie second l€mguage from that vrtiich 

is taught in the native language. 

0-not specified 

6- other (specif^) 
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15.0 Tmumn of child's lmgums: ^^^^ JJ^^ 

studen ts , ' students^^ 

A -in doc-- B 2nd A 
lang. l^^ng. ;fing* 




VTlie child's language is respected. 
It is uot corrected, rather, all 
of *the child's speech is accepted. 
However, the teacher provides a 
wodel of tbf» standard langviage 
aiming to\^ard child's eventual 
control of the standard form. 

2- The child's language '.s corrected- 
the teactor points out errors and 
demonstrates the standard form. 

3- Other (specify) 



0-Not specified — - — 

16.0 iiATETJALS 

Y^K.o>tl6.1 Reading Materials-O^os _ ^ ^ x 
Reading Materials are; (mark all that apply; 
C-.0fi 1 -Linguistically based 

(llerrill or mami Linguistic -ri' tti^ 
readers, ITA, etc.) 16.1 IA_ i& H---- IIB 

[2;)Basal readers 

3- Dialect readers 

4- aq?erience charts (stories 
dictated li^jr children) 

16.2 If some reading material is in 
the child's dialect, indicate hov; 

2 :ade 2 
3-Urade 3 
.^-Beyond Grade 3 

O-not specified ('^'^e^^e i*"''^'^. ' o" "^'.no -) 

16.3 The following are techniques and mterials used for ^econd^ language learning: 

0- none specified — — 

1 - pattern drills 

^dialog memorization — 
/^choral repetition 
^scngs 

^jrc;^ra;.ned instnaction — "73. 

/Stories read to children -i^ 
^ AUDIO VISU.\L AIDES 

<2^filnci, filnstrips ^ Jksl 

-flannel or magnetic ooards — — 
Ibealia, graphic displays ; "Vo y S -jsaST 
^records, tapes ' -il* 

O glistening centers ^ 

&FRir (T^^ttulti-media approach JsC 

^ Ebcperiential : ci^i^^itTV ^ 

q3^ole playing 



aiming to\7ard child eventual 
control of the standard form. 



2- The child's language is corrected- 
the teacher points out errors and 
demonstrates the standard foim. 

3- Other (specify) 
0-Not specified 



16.0 ilATETJALS 



y^K.o>t 16,1 Reading Materials*!typos 

^ , Reading Materials are: (laark all that apply) 

^'Ofj 1 -Linguistically based 

^ (llerrill or Miami Linguistic 

readers, ITA, etc.) 16.1 lA jft ILI 133 



2^3asal readers 

3-Dialect readers 

^.-Experience charts (stories 
dictated by children) 

16.2 If some reading raaterial is in 
the child *s dialect, indicate ho. 
long it is used: 

1- Grade 1 16.2 IA_^Q^ IIA 

2- Grade 2 

3- Grade 3 
4.-3eyond Grade 3 
0-not specified 

(?r.G \ne „ or. j.;.zie 

16.3 The following are techniques and laaterials used for second^ language learning: 

0- none specified 

1 - pattern drills 

2rdiaZog jneraorization 

^choral repetition 

^^songs -wf Aat^ 

^jprc;^ra:.ned instruction — „ — ^ 
(Wstories read to children Jbsir^' 
^ AUDIO VISU.VL AIDES 

(J^filns, filr.:s trips ^ 

1-flannel or magnetic ooards 

ealia, graphic displays "Vo y S ^ ^ 

records, tapes I \y 




n Glistening centers * .w*^ 

'i2Wulti-media approach , 
^ Experiential : Civ-i.u.i t T 

^37tole playing 

14.-puppetry 

1 5- experience charts , . 

16- priinary typewiter , 

17- leaming through direct experience 

with materials e.g. Montessori 

lij^activity centers-chosen by child . 

Q9^ther (specify) _ . 

Learning outside the classroom: 

U^-field trips ^ 

21- suggested TV programs . 

22- cthor (sDeciiy) ^ 
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0. 

^ Mismk.'i' ., 

8,0 FACILITIES , MATERIAL, AND EOUIPNeJT 

8 J Facilities ; 

All arranoements for housing all classes of the bilingual education project 
will be a shared responsibility of the Sacramento City Unified School 
District and the Holy Angels Elementary School, throjgh the utilization 
of existing classroom and suoportive service spaces. 

6.2 Materials : 

The Instructional requirements of the Early Childhood Bilingual Education pro- 
ject necessitates the development of specialized materials to meet the educa- 
tional needs of the target population. Whenever possible, advantage will be 
made of currently available materials and the testing A the applicability of 
these available materials will be a concommitant function of this project 
operation. Particular consideration will be given to the selection and 
special I zed. uses of materials in each of the following major categories in 
support of designated project objectives and activities. 

Perceptual development materials 

Cognitive growth materials 

Materials for social skills acquisition 

Language development materials 

Materials for physica I /motor skill development 

BIcultural Mbrary materials 

Bl I ingual I V oriented audio-visual materials 

Appropriate testing and evaluation materials 

8*3 Equipment : 

Equipment s.;lected for use In the classrooms of the Early Childhood Bilingual 
Education Project will have capabilities for application in individual and 
small group instruction and play activities. Items which have been demonstrated 
as being particularly effective In the coordlnative and social development of 



bilingual children include at least the following: 



Tape recorders 
Record player 
Listening centers 
Projection equlpmen-t; 

Balance beam and motor development equipment 
Specialized furniture (classroom and office) 
Instructional toys 

In addition to those Items noted above, closed circuit television/video tape 
recording facilities will be utilized in the implementation of this project. 
Standard support equipment will be provided, as In the instances of regularly 
established classrooms, by the Sacramento C;ty Unified School Oistrlct. 
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I6.4. The sources of Non-English materials and textbooirs are: 16»A ^| ^ 

(mark all that apply) . q . * U 

0-not specified T/ ' ^ 

i£^® written* ^7 native spealcers of that langixage 
/2^oinme* •^ially prepared and published in co\mtries where 
^N-E is the native language 
ieveloped by the project's own bilingual staff 

ieveloped by the staff of another bilingual project (specify which) 
J^eveloped in conjenction with project parents 
6rdeveloped hy or with members of N-Et^T community 
rMBxe culturally appropriate for N-E culture 

(specify how this is determined) 
fS^are cross cxiltural 

/^commercially prepared and published in the U«.S. 
^D-are translations of U.S. texts 
11 -are coordinated with materials used in the regular subject 
^^-*vcurrioulum 
n24Dther (specify) 

1&.5 The specific bilingual/bi cultural materials used in the language 16.5 t\ S 
component are: 

0- not specified 

1 - xerox attu-ched-page and document 

17.0 STUDENT GROUPING 

17.1 Student grot^ing; mixed or separated into dominant language 17. 1_, ^l^i ^ 
groups: Tmark all that apply) ' 
0-not specified 

Pupils of both linguistic groups are ; 
always mixed for all learning 
lixed for language learning 
i;4iiixed for some academic subject learning 

ced for non-academic learning j art, music, gym, health 
separated for native and second language learning into 
dominant language groups jyk^ 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning 1 , V 

17.2 Students are grouped for language instruction: 17.2 I ^ 
(mark all that apply) A-more than \' ttie time B Less than the time 
)-not specified 

|total class 

?small groups (specify size) ( OrJiO 

iindividxial instruction 



17.3 Criteria for grotrping; Students 

0-not specified I Non Eng II Sng dom ^lE**g dom 

dom SIT *" NEIiT" 

J^-by age ^ 

^oy native language ^ \^ 

07 dominant language .i^SL _ 

language proficiency u< 

(ex. level of reading skill) ^ 

n.a. not applicable 

(no E.dom/NSIT) ^ 

18.0 TUTOPvING 

118.1 Student Tutoring is; (mark all that apply) 18.1, 



;?^( specify how this is daterained) 
8/are cross cultural 
^commercially prepared and published in the \i*S* 
3-are translations of U»S» texts 
11-are coordinated vdth materials used in the regialar subject 
^^^cnirriculuai 
M2Jbther (specify) 

16.5 The specific bilingualAi cultural materials used in the language 16.5 C\ S 
component are: 

0- not specified 

1 - xerox attu.ched-page and document 

17.0 STUDENT GROUPING 

17.1 Student gro\iping; mixed or separated into dominant language 17. 1_, •^j *f 
groups: (mark all that apply) ' 
0-not specified 

Pupils of both linguistic groups , are : 
always mixed for all leaiiiing 
aixed for language learning 
Jj-mixed for some academic subject learning 

ced for non-academic learning; art, music, gym, health 
[^;^eparated for native and second langraage learning into 
dominant language grovps jyc 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed for language or other academic learning X • N 

17.2 Students are grouped for language instruction: 17.2 t ^ 
(mark all that apply) A-more than I- the time B Less than the time 
7-not specified 

^total class , 
Jsmall groups (specify size) fO^XO 
^individual instruction 
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17.3 Criteria for gi-^ouping: Students 

0-not specified I Non Eng II Eng dom ^lEng dom 

dom ■ 2iT NUIT 

J^-by age 

ti)y native language ^ %^ ^ 

by dominant language . ^ %00^ 

^4.-)by language proficiency 

(ex. level of reading skill) ^ 

n.a. not applicable 

(no E.doia/NEHT) 

18.0 TUTOPJNG 

118.1 Student Tutoring is: (mark all that apply) 18.1 
no-not mentioned • 
O^type i.«i not specified 

1 - inter-ethnic (N-HJIT student tutors HIT students) 

2- intra-ethnic (II^SIT student tutors N-3IT) 

3- ^one by older children (cross age) 
^-done ^ peers (same age) 
5-other (specify) 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: 

O-area not specified 18.2 \ 

r^inter-etlinic (N-an aide tutors SIT student) 7 
n the acqusition of native language sirills 
n the acqxisition of second language s!:ills 
^n other academic subjects 



page 16 

18/3 P^ent tutoring: (nark aU that apply) -jgo ^ C 1 
no-not mentioned * 7 — ^— / 

0- type not specified 

1- inter-etlinic parent tutoring is used 

2- intra-ethnic parent tutoring is used 

Parents are trained to become tutors for tlieir children: 

3- in the home by a home-visiting teacher 
"^in an adult education component 

>in school through observation and guidance of teacher 
Hs parent volunteers who tutor dxiring the school day 
iaaterials are provided for use in home by parents 
3-other (specify) 



19.0 CUPJUCULUM PATTEimS 



19.0 



The, stat ed curriculum pattern o f. the b ilingual project ! 
1 -Except for inclusion of N-aH instruction the curriculum is 
otherwise typical or regular, for this, state. 
There are other modifications whithin the curriculum of the 
bilingual program vrtiich differ from traditional, troical curri- 
cula such as: (mark all that apply) 

(Jfa non-graded classroom: pt^jils of different ages are 
grouped togsther during part of the school day 
^flexible or modular scheduling 
Bmall group instruction 
individualized learning 
open classroom 
Aided discovery and inquiry 

curriculum which is both child and subject-centered 
Jthers (specify) 
10-if the program includes activities which complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



?-o1 



20.0 COGNITIVE DEVELOPISIJT 

20.1 Cognitive development in early cMlJhood grades is fostered through: 
0-method not mentioned ^1/33 W 

(l)structured envirionment rich v/ith materials child can manir,ulate* " f * * 
^rder, compare, match for perceptual-motor development 
(Synon-verbal materials, such as llontessori materials from which 

children can learn sensory discrimination, matching, seriation. 
^counting, addition, subtraction 

(^labeling and discussion of concepts related to time, space, distance 
^^sv position # i » } 

^labeling and grouping actual objects to learn classification- 
grouping objects with common attributes and labeling their ' 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science through discovery, using 
materials rather than text; active experimentation \ ^ , 

^ guidance rather tho^ t.achcr dc-onstration ^ teacher's 

6- ^irect experience of m.th''^&^^^''iS^^^i^ rather than instruction 
rn?^- 7-other (specify or xerox) p. no. and document: 




^ terials are provided for use in hone by parents 
»-other (specify) 

19.0 CUPallCULltt.l PATTEiaiS 19,0 ^^H^ 4 jf^ 

The, stated curri culuia pattern of the bi lingual project ; 
1 -Except for inclusion of N-BtlT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whithin the curriculum of i 
bilingual program which differ from traditional, typica^ ^orri- 
culiM such as: (mark all that apply) 

(^a non-graded classroom: pupils of different ages are 
grouped together dviring part of the school day 
^flexible or modular scheduling 
33aall group instruction 
Individualized learning 
open classroom 
lided discovery and inqiiiry 

curriculum which is both child and subject-centered 
7-others (specify) 
10-if the program incliides activities which complement 
e:qDeriences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELQPilEl^T 

20.1 Cognitive development in early childhood grades is fostered through: 
0-method not mentioned 20.1 I St, 3 ^ 

Q^structiured envirionment rich vath materials child can manipulate ^ ^ 
^>02rder, compare, match for perceptual-notor development 
(2ynon-verbal materials, such as liontessori materials from which 

children can learn sensory discrimination, mtching, seriation, 

counting, addition, subtraction 
(3^1abeling and discussion of concepts related to time, space, distance, 

position 

(4^1abeling and grouping actual objects to learn classifications- 
grouping objects with common attributes and labeling their 
attributes (i.e. colors, sizes) 

5- direct experience of processes of science through discoveiy, using 
materials rather than text; active experiiaentation ^^^^^ ^^^^^ teacher's 
guidc^ncc rather then t-.-chcr dc:,;onstration. 

6- direct exrpex-ience of math through discovery rather than instruction 

7- other (specify or xerox) p. no. and document: 
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20.2' Cognitive development in later grades (grade 4 and above) , . , ^ 

0- method not mentioned A. 

1 - specify or xerox p. no. and docuiaent 
n.a.-no grade U or later grades 
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*» * ' 

21 .0 SELF-SSTESt-I 21,0 ^| 

Stated methodp, _of_ project coa penent expected, to, ,liicreas,o selfrj^stce]^: ^/ ^ 
no-self-estocTu not mentioned as an objective 
0-self -esteem is an objective but methods not specif iod 
Teacher encoiirages pi^Jil to verbally express his feelings: 
l^throiigh role-playing 
Duppetry 

Tanguage-escperience approach: students dictate stories from 
v'leir own experience 
l^jtt^acher accepts, acloiowledges ideas and feelings 
(j^teacher encourages non-verbal expression of child's feelings 

throxigh painting, music, dancing 4 
^M-teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to laake fim of 
i:^" different" \^ays 

{l/te^chev provides experiences leading to coDpetency and 
^^:z^^uccess 

(S^eacher provides experiences where occasional failiare is 
aclaiowledged as part of everyone's experience; second 
attempts are encoin^aged 
9^ther (specify) (xerox or sumnarise) document page n 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of c\irriculum 

12- pi5)ils choose activities from a variety of intei'est centers 

13- older puils participate in curriculum planning and/or 
development 

14- pupils write a bilingual ne\7spaper for dissemination to the 
coiiinimity 

15- other (specify) 

22.0 LEAi^NING STRATEGIES 22.0 O 

1-The project mentions the following specific Icaminf; strategics 
as in?)ortant for reaching a particular ethno-linguistic groiap: 
(specify or xerox) Document and Page no. 

Example: Navajo children resist participation in an authoritarian, 
traditional classi^oom. An open classroom where teacher partici- 
pates rather than directs all activities and students or, groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in ro\/s, has been found more effective* 

0-none mentioned 




23.0 BICULTUrulL COl'iPOIIENT 

23.1 Tlds program is: 23>1 ^ 

1 - bilingual alone ' 

2- bilingual and bictiltural 
(^bilingual and multicultural 



^^'teacher accepts, aclaiowledges ideas £.nci reeiings 
(^teacher encourages non-verbal expression of child feelings 

throiagh painting, nusic, dancing 
(6)'teacher provides experiences in which the various ways that 
children act are accepted by the teacher; their actions are 
discussed and the children are encouraged not to make fun of 
/?-s "different" imys 

(j^tesLchev provides experiences leading to competency and 
✓zr^success 

ryteacher provides experiences where occasional failure is 
^aclcnoxdedged as part of everyone's experience j second 
attempts are encouraged 

9- other (specify) (xerox or summarize) document page w 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriculum planning and/or 
development 

U-pupils write a bilingual ne\7S?aper for dissemination to the 

community 
15-other (specify) 

22.0 LEAiWING STUATEGIES 22.0 — 

1-The project mentions the following specific Joaminf: strategics 
as important for reaching a particular ethno-linguistic group: 
(specify or xorox) Document and Page no. 

Eb^uaple; Navajo children resist participation in an authoritarian, 
traditional classroom. &n open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
st\idents initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rows, has been found more effective. 

0-none mentioned 



23.0 BIOULTUru\L COllPOUENT 

23.1 This program is: 23#1 L — 

1 - bilingual alone 

2- bilingual and bi cultural 
(^bilingual and multicultural 

0-not specified as to v/hich of the above 

4- an ethnic studies program is included in "Uie bilingual program 

5- art, posters, realia crafts of both cultixres are exhibited in 
^^^he classroom 

(o-Janguage and cultural content are integrated 
Tether (specify) 
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23#2 Cross-cultural awareness: 23«2 

If project Laentions specific values or nodes of behavior of 
N-Eirf culture, please sunuarizc beloir: (or atxach xerox) 

^ jrd in docuuent 'J^S^ h ..^ . . 

^-not mentioned - ^ 



23.3 1-if project mentions efforts to decrease etlmocentrism in 23#3 Q, 

either or both groups, describe below: (or xerox-document page/#) 
0-none mentioned 



23 #4 In the bicultural conpenent Icnowledge of the N-SiT culture 
involves (mrh all that apply) 
Q^o bicultural component mentioned 
QyHuinanistic aspects of cultures ideals and values, literature 
(oral or written), achievement of particular people or politcal 
movements 

^ Historical-cultxiral heritage of the past — contributions to art 
and science 

^Deep^ culture: family patterns and contemporary i;ay of life. 
Jitemization of surface aspects of a country — geo^Taphy, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sane etJinic/linguistic group (i.e. Spanish- 
^r^ppealiing peoples) 

nJk third culture different from NEIaT or DH 
Mother (specify) 



23.5 Jimerican culture is defined: 23.5 
0-not specified 

^;LHiarro\;ly: primarily Anglo-Saxon orientation 
/5^roadly: etiinic pluralisr.i of America.— multicultural 

contributions of various ethnic groups discussed 
3-0 ther( indicate docuraent and page number fcr xerox) or 

elaborate in your o\m Mords 




24.0 COiSiUillTY CaiiPOKEfJT 

24.1 Bilingual libraries are provided for; 24.1 (i^^L 

^rgroup not specified 

[1/project children 

adults of the project community 
^teachers 

no-bilingual library not mentioned 



23.3 1-if project mentions efforts to decrease etlinocentrism in 23.3, 
either or both groups, describe below: (or xerox-docment page//r) 
0-none mentioned 



23*A In the bicultural conpenent Icnewledge of the N-UIT ciolture 23. 
involves (narl: all that apply) 
Q-no biciiltural component mentioned 

M^umanistic aspects of ciilture: ideals and values, literature 

(oral or written), achievement of particialar people or politcal 
^^ovements 

Historical-cultural heritage of the past—contributions to art 
and science 

'Deep' cultures family patterns and contemporary \/ay of life. 
Itemization of surface aspects of a covintrj''— geography, dates 
of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of same ethnic/linguistic group (i.e. Spanish- 
peaking peoples) 

7JA third culture different frora NSxT or HIT 
-Other (specify) 



23.5 American culture is defined: 23.5^ 
0-not specified 

^;LH3arrov;ly: primarily -Anglo-Saxon orientation 
^broadly: ethnic pluralism of iSmerica.— multicvdtural 

contributions of various ethnic groups discussed 
3-other( indicate document and page number fcr xerox) or 

elaborate in your ovm words 



24.0 COiiiUniTY caiPOKEflT 

24.1 Bilingual libraries are provided for: 2A,1 ^ / ^ 
^group not specified 

[l/pi-^oject children 

idults of the project community 
^teachers 

no-bilingual library not mentioned 

24.2 An ethnic studies library is provided for: 24.2 ^.^^ 

0- group* not specified 

1 - project children 

^badults of the project community 
(J/teachers 
no-ethnic studies library not mentioned 
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24.3 Provision is made by the school for infoming the parents 3^ f\ ^ 

and coranunity about the pi-ograra tlirough s (Marl: all that apply) / ^ ^ 

O-i^ethod not specified 
* no-no provision for inforaing community 
1 ot^ilingual newsletter 
2. Q^mon )lingual newsletter 
(3/fl^ws sent to mass media • 
Xrif articles included v/ith project, check 4. 
y^bilingual fliers sent home 
(^formal meetings 

^^^informal meetings open to entire comiiiunity 
Qy-neetings conducted in both languages 
(jfhome visits 

10- other (specify) 

11 - project dii*ector personally involved in program 
dissemination, specify hou 



22>.4 Community involvement in the formulation of school policies 
^ and programs is sought through: 24. 4 ff^j 

i^Ko^ 0-type not specified 

^ ^ no-not so\ight 

^•/^y -coexisting community groups working with program* 
(Sybilingual questionnaires 
3-coimunity-school staff committees 
^community advisory groups 
^-f ormal meetins open to the entire community 
D-informal meetings with community groups 

7- other (sioecify) 

8- project director personally seeks involvement of community 
in program, specify how 



24#5 The school keeps informed about community interests, events and 

problems through: 5 3. 

no-no mention of school seeking to be informed about community 

1- meetings open to the entire community conducted in both 
langiaages 

2- comunity representatives to the school 

3- bilingual questionnaire sent to the home 
if-home visits by school personnel 

24.6 The school is open to the conmunity through: 2A«6 f f '^f ' 

0-not Mentioned - ' ' 

np-school is not open to coEuiunity for coiimunity use 
Qyopening school facilities to the community at large for use 
after school hours and on weeliends ^ 

^providing adult education courses - Jh -Jf*rv»i4C. TTiOttKfnfl p r'oetft-^y ^ 




g^'providmg adult education courses - ♦ h -Jf* rv»i CC. triOtlKf P i^oa 

3-other (specify) Q I 0 



25.0 EiPACT EVALUATION 



^-infomal meetings open to entii'^c corL.;ur.;.ty 
f^neetings conducted in both languages 
(^home visits 

10- other (specif^r) 

11 - project director personally involved in prograra 
disseninatioi;!^ specify how 



2k*U Coiamuni'ty involvement in the formulation of school policies ^ ^ 

^ and programs is sought through: 2L.L ^rf ^ 

. 0-type not specified 

no-not sought 

^*ry '%^-C-^e2j:i sting community groups working with prograra 
' (^bilingual questionnaires 

3-community-school staff committees 
^Vcommunity advisory groups 
^^formal meetias open to the entire coramuniiy 
©-informal meetings with community groups 

7- other (specify) 

8- project director personally seel:s involvement of community 
in program, specify ho\r 



24.. 5 The school keeps informed about community interests, events and 

problems through: / M 

no-no mention of school seeking to be informed about community 

1 - meetings open to the entire coijimunity conducted in both 
languages 

2- community representatives to the school 

3- bilingual questionnaire sent to the home 
^.-home visits by school personnel 

5-other (specify) ^^^s^ <Mee^^ o^spaf^r \ S.PCKt^U^^^^/ p^foOras^s. - 
0-method not specified ' ^ ' L 1 . 

Zi..6 The school is open to the community through: I ^ •^i H 

0-not mentioned 

no-school is not open to community for communiiy use 
Q^pening school facilities to the community at large for use 

after school hours and on weekends ^ ^ j 

(^providing adult education courses - iM-^^^u* ' 'Hnout ^ ' *\5| P '^^Sl * 

3-other (specify) ' U 

25.0 liiPilCT SVJiLUATION 

25.1 Project mentions description or dissemination of the bilingual I ^ ^ u L 
program through; ' 25.1 y ^1 " ^ 

lewspaper articles 
mdio programs 
tv programs 
^ideo-tapes 
^films 

^64risitors to observe the program 
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9,0 P ARE^lT AMD C CMMUNIT Y INVOLVfcME NT AND 
ADV'ISORY COK.MITTEE FUNCTIOnTs 

The Sc::ramento City. Unified School District Bilingual Education project Is 
fully aware of the need for lay citizen participation in Federally funded 
programs of education. To achieve a broad base of parent and lay citizen 
participation and acceptance of the tenets of this program, a plan for paren- 
tal and community Involvement and advisory committee participation has been 
developed. 

9 J Parental Involvement ; 

Parentdl involvement experiences in the first year's program g^peration will 
be expanded into each of the designated grade levels provided for In this 
project. The intent is to provide for actual Instructional Involvement of 
parents during the early development of the child's education. To accomplish 
this, parents will be brought into the classroom to obso.va the concepts 
being developed. In addition, they will be provided in-service education as 
a vehicle for developing understanding of the c*^-«.ctlves of the bilingual 
program and such transitional experiences as are necessary for entry Into 
the regular school program. 

Parental Involvement in the primary grades, however, will not be as structur?.d 
as that In the preschool and kindergarten. The Intent of parental involveme..! 
In the primary grades shall be designed to provide positive reinforcement 
of the objectives and Instructional experiences of the bilingual program. The 
extent of this Involvement shall focus upon assisting children with continuing 
their education In the home during out-of-school hoi'rs. It k anticipated 
that continuing parental Involvement during each successive year of project 



operation will result In a core of knowledgeable persons in bilingual educa- 
tion, supportive of the tenets of this program. 

9.2 Co mmunity Involvement : 

In order to achieve greater community understanding of the objectives of this 
project and the methods for implementation, project personnel v^i I I initiate a 
planned program of community Involvement. 

General orientation sessions concerning ways in which Individual citizens 
and local agencies can assist In enriching the Instructional program will be 
presented. These sessions are Intended to Increase community awareness of the 
values of a bicultural community. 

Surveys of local agencies and individuals for the purpose of identifying those 
resources which may be utilized in enriching the instructional program also 
wl I I be completed. 

The Project Director will participate In meetings of local agencies and with 
groups of concerned citizens for the purpose of explaining the intent of the 
bilingual program and eliciting support from these individuals and/or groups. 

9.3 /Advisory Committee Functions ; 

Through activities of the Title VII Advisory Conrinlttee, Information relative 
to the objectives and instructional opportunities provided by this project 
will be disseminated to the community. The advisory committee will assist 
project staff In on-going assessment and modifications of program activities. 
Also, this committee will provide a resource base for bringing relevant 
personal experiences Into the classroom setting. 



The Advisory Committee for the Early Childhood Bilingual Education orcject 
shall consist of 13 representatives from agencies, the parent group, and 
Interested lay citizens. Not less than 8 of these representatives shall be 
parents of participating Mexican-American students. Further, the membership 
of tne Advisory Committee shall have, as ex officio members^ representation 
fr . t. the administrative and instructional staffs of the project schools and 
classes, Title I, and of the district central office. , 
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25.2 Project impact: 25.2 

1- Project mentions tliat other classes in the school, but * ' 
not in the prograia have picl:ed up nethods or iiiaterial from 

the bilingual prograia 

2- Project mentions other schools in the local educational system 
have started bilingual programs 

3- Pro^'ect mentions tl:iat a University has instituted teacher 
training courses in bilingual education to meet staff devel- 
opment needs 

26*0 nOLE OF EVALUATOrv 

26.1 Evaluator has field tested, on a group of children who are of 

the same langioage, cxilture and grade levels as the children in ^ 
tlie bilingtial program: 26.1 

0- not mentioned * 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 
4.-staff adaptations of published measiu^es 

26.2 Evaluator has personally observed students in the programs 26.2 I 

0-not mentioned ' 



27.2 



no-never 

(T^nce or tv/ice during the year 
4^niore than Udce 

3- regularly 

4- other (specify) 

26.3 Evaluator has met with teachers: 26.3 3 

0- not mentioned , * ' — 

_ no-never 

1- once or tvdce during year 
2^more than tv;ice 

\yregularly 
4-other (specify) 

27.0 EVALUATION PnOCEDUPac 

27.1 0-hot specified 27.1 I 
UyA comparison group has been chosen * 

2- A comparison group will be chosen 

Q--not specified (marl: all that apply) * 27.2 L3,S^i l 

Q/-Pre-tests have been given to project group or sample * ~^ ^ 

2r " will be " " 

(ypost-tests have bp.n given to project group or sample 
4- " will be " li 

^^Pre-tests have been given to comparison group 
' ^ " will be " ti 

(2^ost-tests liave been given to comparison group 
8- " \dll be " " 
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